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CHAPTER I
INTRODUCTION
“During the school year, children generally spend more time interacting with their
teachers than with their parents. What happens inside schools has a deep and lasting effect on the
mind-sets that children develop toward lifelong learning.” (Wolk, P59). As educators, we hold a
unique and impactful role in our youth’s lives. Nine months out of the year, between the hours of
eight am and three pm, students are within our four walls. As Wolk points out, during this time
of the year, children are spending more time with their schoolteachers than they are with their
parents. Although our role as educators is not to parent them, I do believe that we are responsible
for teaching our students beyond what can be found inside of a textbook. Students learn in a
variety of ways, observation, reading, writing, hands-on activities, or by listening. Therefore, an
integral part of education is not only teaching them things to prepare them for their futures
academically, but to also teach them things that will prepare them for their future as people.
Additionally, students need to feel seen and heard in the classroom; as an educator, this can be
accomplished by intentionally choosing what texts your students are required to read. For
myself, being an English language arts teacher, I will carefully choose texts, whether primary or
supplemental, used within my classroom that are diverse and accessible for all students. To do
this, I will have to actively work towards building meaningful relationships with each of my
students, so that I can understand their needs as learners and people. Fostering a classroom
environment that encourages diversity, individuality, creativity, and respect is integral to my
philosophy of education. Finally, I hope to always anchor my teaching in an understanding that
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children do well if they can, and if they cannot, it is my responsibility to give them every tool
necessary until they can.

Goals for Teaching and Student Learning
I have many goals for myself as a teacher. They range from how I hope to teach the
curriculum, to how I plan to manage my classroom and interact with my students. At the center
of my philosophy for teaching and my goals as a teacher is relationship building. I believe that in
order to best teach your students you have to understand who they are both as learners and as
individuals. This means learning about things such as their family dynamics, their backgrounds,
their culture, their hobbies and passions, their current interests and their past experiences with
education. The most important aspect being that I do so in an authentic way so that they feel
heard, seen, and respected. Learning about my students and building mutually respectful and
meaningful relationships with them will help me to know how to deliver instruction and
information in ways that they will feel is accessible. According to attachment Theory, students
who have close relationships with their teachers see the teacher as a ‘secure base’ that gives them
the ability to freely explore the classroom environment. (O’Connor & McCartney, 2007). What
O’Connor & McCartney are suggesting is that the tone that is set in the environment of a
classroom is what allows students the freedom to utilize their environment to optimize their
opportunity for success. The reason I place so much emphasis and importance on this is because
students spend so much of their time in teachers’ care. Educators have the perfect opportunity to
give students the tools and resources that they need to find success in their present endeavors as
well as their future ones. The first step to doing so is building long-lasting and meaningful
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relationships with students. This creates an environment that fosters growth, learning and
success, which is one of my greatest teaching goals.
Additionally, an important goal that I have is to create a learning environment that
encourages creativity, individuality, hard work and success. In English language arts, it can seem
difficult to use reading and writing in a way that fosters creativity. However, by integrating
technology and giving students the agency to choose what they learn, I will be able to encourage
creativity. My goal is to have plenty of diverse options for how students demonstrate learning.
Students will feel encouraged to succeed if given every tool, resource and opportunity to
succeed. In my classroom, each student’s voice will be heard and valued, which is something
that is important to the classroom environment I hope to foster. Students will be able to have
their own opinions, to discuss these in length with myself and their peers, and I will give them
guidance in how to partake in these types of discussions in a way that develops learning and
comes from a place of respect. Students will be required to work hard in my classroom, and they
will be rewarded when they do. Students will receive tentative grades that can always be
improved, because this will encourage them to work hard towards their goals and will allow me
to ensure the learning, I want to occur is taking place. This will give me the ability to challenge
gifted students and to encourage and scaffold for diverse learners. Ultimately, I want the rate of
success to be judged by the student rather than by me. I believe that this allows students to buy
into their education by setting goals and classifying their own successes.
One of my top priorities and visions as a teacher is in regard to how I want my classroom
to be managed. Each day as my students walk through the door into our classroom, they should
feel confident, safe, valued, respected and brilliant. I want them to get a breath of fresh air when

BEST PRACTICES FOR EFFECTIVE TEACHING

7
they enter our class. My goal for our classroom is for it to be a shared and collaborative space
that is intentionally organized to feel warm and welcoming. Things will not be cluttered or
unorganized, students will feel like this is a space where they can be successful. From the content
I am teaching, to the images displayed around the classroom, the environment will promote
diversity and creativity. It will celebrate uniqueness and individuality. Students will be taught
how to respect each other, value each other’s contributions, support each other’s creativity and
how to challenge each other in a way that expands their own views and thoughts about the
subject being discussed.
As a teacher, my goal is to encourage collaboration between my students as well as
between myself and the other adults in my students’ lives. For example, I want to seek advice
and counsel for students with behavioral or learning disabilities so that I can best meet their
needs. Coaches, other teachers, and counselors can be great resources for developing a plan for
student learning that best supports the individual. Additionally, my classroom will encourage
parent collaboration. Newsletters for students’ families will be regularly distributed so that
families are in the know, and to encourage an open line of communication between them and
myself. I want the families of my students to be able to ask questions about what their children
are learning in my classroom, and in creating the opportunity for them to do so, I will be
encouraging learning to take place at home. I think that if parents are invested in learning, then
their children will want to invest in their own learning.
A lot of the goals I have for student learning overlap with my goals for teaching. This is
not surprising since my main goal as a teacher is, and should always be, to keep student learning
at the center of everything I do. Student learning is why we teach isn’t it? I believe that students
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learn more than curriculum from their teachers; I know that was true for me as a student. Youth
observe how adults react in situations, how they treat their colleagues and how they talk about
their opinions. As an educator my main goal for student learning is that they grow not only as
students but also as humans. I want my students to reach learning goals, while also learning how
to bring their own opinions to the table with confidence. I want my students to be able to write a
summative and cohesive essay while being able to critique others’ opinions with respect and
truth. I hope that students in my classroom grow to love learning, and that learning brings them a
sense of empowerment. My main goal is for students to feel valued, capable of success and
intelligent in my classroom. Student learning should be challenging but accessible, it should
require specific tools and resources that I will provide, and it should be applicable for both the
classroom and life outside of the classroom.
Ultimately if I could summarize my goals as a prospective teacher, it would look
something like this; my goal is to develop meaningful relationships that allow me to create
classroom content that is both accessible and intriguing for all of my students within a classroom
that is designed to encourage individuality, creativity and success where students are given
agency, respect and care.

Strategies For Meeting Teaching Goals
In terms of meeting my goal to build meaningful relationships with my students, and I
have a few strategies in mind. To get to know students you must make yourself an open and
accessible resource. To do so, I plan to introduce myself on the first day of class as a way of
showing my students who I am outside of class. I will let students know an appropriate amount
about my personal life, how I learn, what I like to learn about and other things that I would want
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to know about them. In turn, I can ask students to share some things about themselves with me.
There are a variety of ways to do this, a journal entry or ‘about me’ blog post are a couple ideas.
I could ask them to write me a letter, or I could let them choose what they tell me about
themselves and how they do it. They could share a playlist of songs that are important to them, a
movie they relate to or a simple bulleted list about themselves. However, this is just the start of
building a meaningful relationship. As the term goes on, students need to feel heard and
respected for them to respect you and listen. I think that giving students the agency to choose
what they read, or how they complete projects is a huge way to build trust and engages the
students with the curriculum. In giving students options and the agency to choose, I am
effectively saying to them that I trust them to show me what they know, and I want them to do
that in a way that works best for them. I also will show students that I care about what is going
on outside of my classroom in their lives. This will look like checking in with students when
their emotions or productivity in my classroom are different than normal. This will also look like
attending extra-curricular activities that my students are participating in, whether that is a
basketball game, swim meet, theater production or band performance. My students need to know
that I not only support them in their education, but that I support their other endeavors and that I
want to see them succeed in both English language arts and their extra-curricular activities.
In order to encourage individuality and creativity in my classroom, I will provide
alternative ways of testing and learning so that students can retain information in the ways that
work best for them. What I mean by this is, yes, I will be teaching my students how to properly
format and develop essays. However, formative assessments and occasional summative
assessments will be given in a way that is exciting for students. For example, in order to
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summarize and critique the plot of a novel I might give students the freedom to create a
powerpoint, vlog, comic strip or art portfolio rather than requiring a five-paragraph essay or
administering a written test. With, writing standards are the only standards that require formal
writing to assess students' learning. Therefore, by providing choices and options for other
assessments I am able to give diverse learners the opportunity to demonstrate learning without
the added stress or struggle of writing. Students will also be encouraged to voice their own
opinions, and they will be able to do so confidently knowing my classroom expectations for
discussion. These expectations will require students to respect each other, to be kind with
critique and to always bring opinions that are based on lived experiences or factual knowledge.
The way in which I plan to grade in my classroom is my biggest strategy for teaching
students to adopt a sense of success and their own goals for themselves. Any and all
developmental assignments will be graded based on effort, if I can see that hard work was put
into it, they will receive full credit. Developmental assignments to me would be things like daily
journal entries, exit tickets, group work, brainstorming activities, etc. These are all tools I will
use to develop a foundational understanding of the learning goal we are working towards,
anything students are falling short of reflects my learning barriers that I would need to account
for and scaffold in a different way. Therefore, punishing students with letter grades is completely
unfair. It is my job to make sure they can illustrate their learning, especially when it comes to
summative assessments. In ELA, I will be giving essay prompts often. In doing so the entire
writing process will be scaffolded so that my students are confident in the expectations for the
assignment. If a student turns in a D paper to me at the end, that shows me that I need to figure
out what isn’t clicking and help them learn by reteaching or an individual conference to address
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deficiencies. That student will be able to receive feedback and edit their paper as many times as
needed until they have received the letter grade that they want, and for myself as their teacher
this will help me to ensure they have met learning goals. This will also encourage diverse
learners because there is no time limit associated with the learning, it gives them the opportunity
to learn at their own place and to know that they can receive an A in my classroom with my help
and their commitment to hard work.
Finally, in order to achieve my goals surrounding classroom management and
environment I will rely heavily on physical organization of the classroom. I will intentionally
organize the classroom to feel clean, free of distraction and welcoming. Students' desks will be
situated so that they can comfortably see the front of the class for presentations and visual
displays. I will communicate my classroom expectations both verbally and visually with clear
instruction and posters displayed that break expectations down as well. For example, turning in
assignments and bathroom/break procedures might be displayed on the wall so that students are
reminded of my expectations for these tasks. Similarly, reminders for behavior during different
times may be displayed such as, what to do when you finish your work, how to conduct yourself
during classroom group discussion, how to behave while I am instructing, etc. My classroom will
feel like our classroom because it will be decorated with things that matter to both myself and
the students. When a student turns in a beautiful piece of artwork it can be displayed on the wall,
or when the sports teams release their team photos I can hang them up, reminding students that
this is a place we share and that it is going to be a place where we all learn and grow.
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My Philosophy and the InTASC Standards
Within my teaching philosophy and goals I emphasize a focus on the student learner as
being central to everything else. Within this, I am aligned with the InTASC teaching standards
(1-3) for the learner and learning. In allowing my students to have agency, by giving them every
opportunity to revise work in order to reach the grade they desire, I am able to recognize each
student's different strengths and needs. This gives me the opportunity to challenge gifted learners
and to scaffold for diverse learners. In doing so I am valuing the students individual abilities,
placing a focus on furthering their development as a learner. My goal to encourage collaboration
for myself and my students also closely aligns with Standard #1, with the use of newsletters and
parent-teacher conferences I am striving to create a collaboration between the classroom and
home. Similarly, my goal to utilize other adults who are in my students’ lives is focused solely
on promoting learner growth and development. In addition to this, I plan to build meaningful
relationships that allow me to understand individual students and the experiences they bring into
the classroom. This will allow for me to build lesson plans that build on prior knowledge and
experiences, to promote learning growth and development. In promoting individual opinions and
a space that is safe to share them, I am working towards bringing multiple perspectives into the
classroom. My goals for encouraging the confidence to freely discuss individual experiences as
they relate to topics of discussion, is focused on supporting diverse students and their cultures.
Expectations for respect and kindness will be communicated clearly both verbally and nonverbally, as I will model the ways in which my students are expected to converse with each
other.
The group of InTASC standards (4-5) that relate to Content also closely align with my
teaching philosophy and goals. I plan to encourage the idea that knowledge is ever changing and
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that it is uniquely situated in culture, context and new ideas. The ways in which I have discussed
my plans for group discussion align most closely with this standard. I also will be constantly
encouraging learner exploration and expression as I will focus closely on promoting individuality
and creativity through project-based learning and assessments. Additionally, in encouraging
students to revise their work as much as they want I am committing to providing quick and
effective feedback that contributes to developing my students' learning. This also is how I will
accommodate diverse learners in my classroom, I will be able to see strengths and weaknesses
and to assist students in ways that are specific to their needs.
The InTASC standards that describe instructional practice, (standards 6-8), also greatly
influence my teaching philosophy. I plan to commit to timely and thorough feedback for all
assessments I give to students. As an ELA teacher I will often be administering written tests that
require students to write both short and long essay answers. In doing so, I will always be able to
provide constructive criticism and further instructions when needed. I plan to let students
determine their own grades. I want them to be able to edit writing work until they are satisfied
with the product. I think that this teaches the skills needed for writing most effectively as it gives
me the opportunity to scaffold and give additional help to students that need it. As I mentioned
previously, I am able to value my students’ diversity in constructing lesson plans that adhere to
different backgrounds, cultures and interests. I will know how to do this because I will focus
intently on building relationships with my students. This will also give me the opportunity to
plan lessons around the strengths and weaknesses of my diverse learners.
InTASC standards nine and ten focus on professional responsibility. I plan to not only
focus on becoming a teacher, but to also be able to continue to be a student. I want to constantly
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be learning new and insightful ways to best teach my students. I plan to constantly be improving
the ways in which I interact with students, support diverse learners, and to incorporate cultural
diversity into my lessons. I will consistently engage with other colleagues and professionals to
brainstorm ways to improve the way I teach, so that I am always working to advance the
teaching profession as a whole alongside my students’ learner growth. My ideas for collaboration
with families, students, colleagues and the community are centered around relationship building.
I believe that with relationship building comes trust, I want parents to trust their children are
being taken care of in my classroom. I want administrators to trust that I am working hard
towards learning goals. I want my colleagues to be able to trust that I am preparing my students
to be successful in their classrooms as well as mine. I want to collaborate with every human that
is involved with my students’ lives, so that I can give them the best possible support for growing
in life and in their education.

Conclusion
I hope that throughout the remaining chapters I am able to clearly break down the ways in
which I have come to develop my philosophy of teaching. Through years of experience as a
student, training in how to be an effective educator and my own education I have developed a
strong sense of my goals for teaching and student learning and how I plan to achieve them. I
want to create a classroom environment that fosters creativity, individuality, expression and
learning development for each of my students. I want to create an atmosphere that empowers
students and gives them agency in their education. I plan to create intentional and respectful
relationships with my students because I believe that in knowing them and what they care about I
can better teach them through shared experiences and prior knowledge. In chapter two I will
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walk through a literary review of the most impactful research I found that discusses how to
incorporate effective teaching strategies with a focus on classroom management, scaffolded
instruction and integrating technology into the English Language Arts classroom. I will do so to
inform my research question, How can I use classroom management, scaffolding and technology
integration to enhance best practices for effective teaching?
CHAPTER II
LITERATURE REVIEW
My purpose in this review of the research was to discover how teachers and researchers
have looked at effective teaching and teacher growth in their discipline. I searched for research
on classroom management, scaffolding instruction and integrating technology into an English
Language Arts classroom because these three sub themes most closely align with my teaching
philosophies as laid out in chapter one. I also searched for studies on relationship building,
incorporating modern literature and creative outlets for ELA learners because I found those ideas
to tie in well with my overarching theme of Effective Teaching Practices as well as my
subthemes. Additionally, because I would be studying my own practice and focusing on these
ideas in my endorsement area, I looked for studies that indicated the kinds of instruction that are
effective for integrating technology into English language arts classrooms.
This literature review addresses my knowledge of these concepts as a foundation for my
understanding to set goals and grow from in my own teaching. I especially looked for research
that described effective strategies for each area and gave examples of how it might work in a
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classroom. Application of this research was an essential part in building my own knowledge base
for this project.
I selected literature for this review based on several specific criteria. Research on
effective teaching was included if it contained the following descriptors: classroom management,
organization, relationship building, scaffolding, modern literature, technology and creativity.
This search yielded more than 300 relevant articles. In order to narrow my findings and make
them more specific to this research project, I then focused my review efforts on articles that
discussed effective teaching and classroom management, scaffolding and technology integration
alongside the key word high school. From there, I looked for articles that supported sub-themes
that emerged from the major articles in my literature review. These sub-themes are: 1)
Classroom Management, 2) Scaffolding, and 3)Technology in English Language Arts. For these
sub-sections, I initially searched the EBSCO database for articles that met the keyword criteria
listed above, along with conducting a search for books in the database of the Hamersly Library at
Western Oregon University. After finding these books and articles, I hand-searched their
reference lists as sources to find additional related articles and books.
Effective Teaching
Throughout the process of this literature review, I discovered that classroom
management, scaffolded instruction and the integration of technology are three key components
of effective teaching. These directly align with my teaching philosophy as outlined in chapter
one, as they all boil down to focusing on your students’ individual needs in order to maximize
their learning development. This focus is aligned with the end goal of creating students who can
go on to be successful both in the classroom and in the ‘real world’.
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Classroom management encapsulates both scaffolding and technology, however it also
ties in other components that are essential to effective teaching. Throughout my review, the main
points of effective teaching via effective classroom management were things such as a strong
sense of self-efficacy, organization, engaging with students, building relationships, instruction
methods and managing behavior. I believe that these key strategies are directly in correlation
with my overarching teaching philosophy that I have discussed. Classroom management focuses
on creating a space that encourages individuality, joy, learning, creativity and development.
Throughout this literature review, it is evident that effective teaching requires effective
classroom management.
Similarly, scaffolding lessons and instruction are a key component to effective teaching.
Scaffolding is a tool teachers use to provide support for individual students in areas that they are
not yet proficient in. As time goes on and students develop stronger skill sets in different areas
the support from the teacher can gradually decrease until students are able to complete tasks
independently. Scaffolding focuses on the student as an individual learner, someone who has
individual needs and experiences that are unique in different moments of learning. My teaching
philosophy focuses on providing support for students who need it, this includes English language
learners and other students with diverse learning needs. It also includes challenging students who
are gifted and helping them to discover their maximum potential. Utilizing different classroom
management strategies and doing things such as integrating technology into my classroom are
tools that I can use to scaffold learning instruction for my students.
Integrating technology into my classroom is huge for me as it is integral for getting
students engaged, especially in the 21st century. Students need correlation between their outside
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of the classroom experiences and their experiences within the classroom. Finding ways to make
assignments more feasible through technology or more engaging is a great strategy for increasing
learner development. Throughout my literature review I discovered that the options for
technological tools that are available are endless. From blogging to ‘talk-to-text’ word
processing technology is something I can integrate into my lesson plans in order to improve the
experiences students have while learning how to read and write. Reading comprehension and
writing aids that are available with the use of technology not only will provide a higher level of
participation and engagement but are able to serve as tools for scaffolding instruction and
improving the experience students have in my classroom.
Research Studies
This research study combined strands of complementary research literature, centered on
three sub-themes. First, I will discuss classroom management. Second, I consider research on
scaffolding. Finally, I looked at research on integrating technology into an English Language
Arts classroom.
A Review of Research on Classroom Management
Effective classroom management relies on organization, expectation and rule setting,
grabbing students’ attention, modeling appropriate behavior, and monitoring tasks and
engagement. (Slater & Main, 2020). Slater and Main summarize the classroom management
skills that are essential for effective teaching as serving to emphasize the actions a teacher takes
in order to maximize student learning. According to Skiba, Ormiston, Martinez and Cumings
(2016), the social curriculum that is taught to students on a daily basis is of the same importance
as the academic curriculum that is simultaneously taught. Social curriculum is successfully
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implemented through the teacher’s classroom management. Meaning that, classroom
management is an umbrella term for many things. Ultimately, it is defined as teaching strategies
that allow all students to take full advantage of learning time (Skiba, Ormiston, Martinez
Cumings 2016). Additionally Skiba, Ormiston, Martinez and Cumings (2016) list a few of the
aspects of effective classroom management: physical arrangements, appropriate curriculum to
enhance engagement, the characteristics of teacher instruction, expectations, rules and
procedures as well as positive acknowledgement, building relationships and socio-emotional
learning.
Additionally, self-efficacy is highlighted as a key strategy for maintaining classroom
management as it focuses on the theory that individuals can possess the belief in themselves to
take the necessary steps in order to accomplish specific tasks. According to Slater & Main
(2010), when teachers have a strong belief in their own self efficacy they will simultaneously
possess a strong belief in their ability to influence student outcome. The caveat to this being
presented through the Dunning-Kruger effect (Slater & Main 2020), which is that some people
may possess a false sense of self-efficacy as they are not aware of what they do not know.
However, it is presented that when teachers believe in themselves as being capable of managing
their classroom they are less likely to feel stress, burnout and are more likely to remain teachers
for the entirety of their profession (Slater & Main 2020).
Differentiated instruction is another concept that was referenced in the research
surrounding classroom management. Parsons, Dodman and Burrowbridge (2013) present a take
on differentiation that differs from researchers such as; Gregory and Chapman or Tomlinson.
These researchers focus primarily on differentiated instruction as being something that is
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planned, whereas Parsons, Dodman and Burrowbridge present differentiation as being adaptive.
Meaning that teachers are able to adjust their instruction in real time in order to support students
or the demands of any given situation as they occur (Parsons Dodman Burrowbridge 2013). This
idea is reinforced because planning is the foundation for differentiation, however they note that
teachers can not plan for everything (Parsons Dodman Burrowbridge 2013). According to their
article there is a fine line between differentiated instruction and reactive instruction which is why
they suggest a healthy combination of both planned and adapted differentiation. According to
their research, teachers who are most effective in differentiation are; consistently evaluating
student progress in multiple ways, practicing their knowledge of how students learn and effective
pedagogy and teachers who are incredibly reflective (Parsons Dodman Burrowbridge 2013).
Within the research on differentiating classroom management, Lisa D Martin (2021) suggests the
necessity for considering culture, communication and community. Lisa states that, “While
certain routines can help set the stage for learning, teachers must critically examine such routines
and expectations to establish a classroom environment that supports learner’s varying needs and
backgrounds” (Martin, p.1). Further, Martin claims that there are two parts to classroom
management: these are proactive and reactive elements. In requiring teachers to observe these
parts of management Martin challenges teachers to reflect on how they may move away from
power and biases in order to move toward mutual regard and safe spaces for both non-disruptive
and disruptive students (Martin 2021). Additionally, Martin claims that in order to differentiate
classroom management, teachers need to consider cultural barriers that may be interrupting
learning processes which can then result in behavioral issues. In doing so, Martin is in line with
the research regarding relationship building and differentiation in that by getting to know
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students and developing positive teacher-student relationships teachers will be able to understand
students on a deeper level, thus allowing them to be able to support them in ways that go beyond
average instruction and lean into collaborative learning.
Throughout this research managing behavior became a key term in association with
classroom management. Relationship building, according to Yassine, Tipton-Fisler and Katic,
(2020) becomes an asset for managing behavioral issues within the classroom. When a positive
student-teacher relationship is the focus, student problem behaviors can be reduced and the
classroom environment itself can be enhanced (Yassine Tipton-Fisler Katic 2020). This is
justified by the fact that when there is conflict between a teacher and student the likelihood for
an increase in disruptive behaviors, non-compliance and problem behavior. (YassineTiptonFisler Katic 2020). Additionally, creating a positive and engaging classroom environment is an
additional tool for both encouraging learning and preventing problem behaviors from occurring
(Conroy Sutherland Snyder Al-Hendwi Vo 2009). This shifts towards a strategy for managing
behavior by intentionally reacting in specific ways when students display undesirable behaviors.
Additionally addressing the issue of one student’s behavior being able to affect the entirety of the
classroom environment. Conroy, Sutherland, Snyder, Al-Hendwi and Vo (2009) discuss two
main ways in which teachers can interact with students in order to benefit their classroom
environment and ultimately their ability to manage their classroom. The first is the use of
effective praise, which is behavior specific, focused on effort and proccess (Conroy Sutherland
Snyder Al-Hendwi Vo 2009). The main point which is highlighted in using effective praise ties
into building relationships because students’ reactions to praise will vary based on their different
identities; socio-economic background, culture, ability levels, developmental levels and genders
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(Conroy Sutherland Snyder Al-Hendwi Vo 2009). In building relationships with students,
teachers are able to identify these characteristics and then can shape their understanding of a
student and how best to praise, support and encourage them in order to improve their learning.
The second suggestion given is that teachers use effective feedback in order to create a positive
classroom atmosphere. Effective feedback is similar to praise in that it is a form of teacher
attention that enhances learning, increases achievement and promotes self competence in all
types of learners (Conroy Sutherland Snyder Al-Hendwi Vo 2009). This specific type of
feedback needs to be; intentional, over, prompt, direct, specific and positive in order to be most
effective. Both strategies are suggested in order to limit behavioral outbursts, as a mode of
managing the classroom with the goal of student learning and development at the center focus.
The power of expectations that are set but more importantly enforced is a key concept
that is linked through the existing research surrounding classroom management. A definition that
is necessary in understanding what an expectation is, is that it is not the same as setting rules to
be followed but rather these expectations need to become habitual (Scanfeld Davis Weintraub
Dotoli 2018). Expectations then become something that is collaborative between the teacher and
the student, as they are habits that are being created in order to reach aspirational goals (Scanfeld
Davis Weintraub Dotoli 2018). A key that is discussed in this research is the need for repetition.
Repetition by partnering with families, being consistent, giving precise feedback, reflecting and
goal setting. These become the ways in which teachers can set classroom expectations that
students are invested in, contributing to their ability to positively manage a classroom in a way
that promotes student success and achievement.
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A Review of Research on Scaffolding Instruction
According to Nguyen and Williams (2019), the means by which teachers scaffold are,
“feeding back, giving hints, instructing, explaining, modeling, and questioning” (158). They
describe cognitive structuring as giving students schemas or explanations that they can use to
organize new information and experiences. Additionally, they suggest reducing demands placed
on students by simplifying tasks so that they do not require skills beyond their current level of
development. In this article Nguyen and Williams also focus on finding tasks that are engaging
in order to support participation. The article also promotes, “maintaining motivation and highlevel performance through reward, punishment and minimizing frustration” (158). Laura A
Taylor (2021) summarizes the six ways in which teachers can scaffold instruction as, “feeding
back, giving hints, instructing, explaining, modeling and questioning” (376). She describes that
the key motivation behind scaffolding should be to create high levels of both support and
challenge for the student (Taylor, 2021).
Joe Mackiewicz and Isabelle Thompson (2014), give a brief definition of scaffolding as
introduced by Bruner and his associates in the mid 1970s. According to this, scaffolding is a
“process that enables the child or novice to solve a problem, carry out a task, or achieve a goal
which would be beyond his unassisted efforts” (Mackiewicz & Thompson, 56). This article is
discussing scaffolding alongside tutoring in writing, wherein the role of the tutor is to both
motivate the student as well as skill development. The article describes strategies for cognitive
scaffolding, one being questions. Pumping questions are information-seeking questions and
known-information questions that guide the students ability to scaffold and problem solve.
According to their research, going back and forth between these two types of questions gives
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students more agency in their thought processes to work through correcting errors or developing
ideas (Mackiewicz and Thompson, 2014). Additionally, Mackiewicz and Thompson provide
motivational scaffolding strategies. They highlight that the necessity for motivation is that it
influences students’ effort, participation, engagement and persistence (Mackiewicz and
Thompson, 2014). They suggest enhancing motivation comes from strategies for scaffolding
motivation in order to provide encouragement in a variety of ways (Mackiewicz and Thompson,
2014). The ways in which the authors suggest doing this is by; showing concern, praising,
reinforcing students’ ownership and control, using humor and being optimistic, and giving
sympathy and empathy.
Kimberly L Anderson (2019) discusses a specific type of scaffolding for readers who are
either early on in their reading years or who are struggling with reading. The strategy she
describes could very well be applied to scaffolding reading instruction for English language
learners. The term that Anderson coins is, “word solving instruction” (p.175). This specific
strategy for scaffolding requires instruction in both code-based (letters and sounds) and meaningbased (contextual) identification strategies (Anderson, 2019) that help struggling readers to make
connections to prior knowledge in order to learn new words and read more fluently as well as
comprehensively. According to Anderson, the value in scaffolding reading in this way is that it
makes students more independent because, as word solving becomes more effortless students are
able to free up more cognitive space. This allows for students' knowledge to expand, so that
reading becomes more enjoyable, ultimately encouraging students to read more, giving them a
wider span of knowledge to draw connections from so that word solving can expand into more
sophisticated words and books. (Anderson, 2019). Similarly to the research found for classroom
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management, Anderson suggests clear explanations for using this strategy. In the early stages of
reading and learning explanations can be confusing, therefore teachers need to think through how
they will explain word solving before they dive into it (Anderson, 2019). Anderson lays out the
process simply as, before reading the teacher should review word solving strategies and
introduce new ones. Next, during reading the teacher should be sure to check in and monitor
reading as it occurs, reading in whispers is more effective than reading round robin style.
Afterwards, the teacher needs to conduct a discussion on the meaning of the text to make sure
that students’ are comprehending what they have read and to troubleshoot any difficult words or
chunks of text. (Anderson, 2019)
According to Nguyen and Williams (2019), the means by which teachers scaffold are,
“feeding back, giving hints, instructing, explaining, modeling, and questioning” (158). They
describe cognitive structuring as giving students schemas or explanations that they can use to
organize new information and experiences. Additionally, they suggest reducing demands placed
on students by simplifying tasks so that they do not require skills beyond their current level of
development. In this article Nguyen and WIlliams also focus on finding tasks that are engaging
in order to support participation. The article also promotes, “maintaining motivation and highlevel performance through reward, punishment and minimizing frustration” (158).
An article written by Jill M Pentimonti and Laura M Justice (2010) discusses how preschool teachers scaffold their reading instruction during a whole-class read aloud session. Their
article suggests that scaffolding is a term which refers to teachers providing support and then
gradually removing support as the student learner becomes more able to complete tasks
independently. This support that is provided is necessary because it is aiding a student in
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completing a task that is beyond their independent capabilities (Pentimonti & Justice, 2010). The
authors derive their thoughts on scaffolding from Vygotsky claiming that; instruction is meant to
help students develop skills that they have not yet mastered, skills which are necessary for
completing tasks. Additionally, children’s actual abilities correspond with what they are able to
do independently. Whereas, their potential abilities correspond with the tasks that require the
assistance of their instructors. (Pentimonti & Justice 2010). Similarly to other research, they
suggest that in order for the scaffolding to be successful the initial task needs to be designed for
the students current learning ability, in order to foster development (Pentimonti & Justice 2010).
Researchers L. Roxanne Russell and Joshua Cuevas, conducted a case study on a literature
teacher and technology designer who were working collaboratively on integrating technology
into the English language arts classroom to enhance engagement and reading comprehension
skills. The modules were scaffolded to present; “(1) mouse-over Screen Tip definitions for
attention to vocabulary, (2) advance organizers to provide prior knowledge and background
information, (3) probe words for inference and prediction and (4) questions from reading
comprehension tests…” (75). According to Russell & Cuevas scaffolding allowed for the teacher
to utilize the technology to aid in developing reading comprehension.
Research on scaffolding for bilingual learners yielded an article that relates directly to the
teaching philosophy I outlined in chapter one. Nordmeyer, Boals, MacDonald & Westerlund
(2021) claim that in order to practice equity for multilingual learners teachers should practice,
“Scaffolding up the curriculum, rather than watering it down” (60). They claim that this is the
key for English learners, as language needs to be understood as something that is developed
rather than a prerequisite. This article highlights that multilingual learners need to be encouraged
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and leveraged because they possess culturally unique experiences and they are creative
communicators. The authors claim that the participation of multilingual learners in our
classrooms is necessary for discussion and critical thinking, and that this is the key for our shared
future (Nordmeyer, Boals, MacDonald & Westerlund, 2021). Additionally, the article highlights
that the issue is that multilingual learners often put their language development on hold in order
to learn the curriculum. This research emphasizes that scaffolding allows for both language
development and curriculum learning to occur simultaneously. The authors suggest that teachers
can not simply water down curriculum, while they also can not place a dense text in front of
multilingual learners and expect them to complete the task. Support is emphasized as the
necessary component for balancing language development alongside curriculum knowledge. The
article suggests a number of ways in which teachers can scaffold instruction to aid English
language learners in both areas of development. Strategies such as; incorporating culturally
diverse texts, allowing students to take notes in any language, encouraging students to sketch out
ideas and encouraging students to utilize their full repertoire of language skills. Again, the article
emphasizes that by utilizing these strategies teachers have to provide adequate support to help
develop learners throughout the process. For example, in allowing a Spanish speaking student to
take notes in Spanish, the follow up needs to be reflecting on key components of the notes in
english. Here, the scaffolding strategy allows the student to learn the curriculum, and to also
work towards developing their language skills. (Nordmeyer, Boals, MacDonald & Westerlund,
2021).
According to Laura A Taylor (2021), over scaffolding remains a concern in schools,
especially in schools that serve marginalized communities. She claims that the support a student
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may need is constantly changing depending on curriculum, their interest in an activity, and even
things such as a grade they received on their most recent exam (Taylor, 2021). Taylor suggests
that this is why teachers must shift their stance on scaffolding as they work through different
skills with their students. Taylor’s article focuses on stance which is relational to position.
Position being your role in a social relationship, for example the positions of teacher and student.
Whereas stance is your position within that position, for example the stance of being a good
student. According to Taylor, teachers can use different stances in order to adjust their use of
scaffolding in order to meet the needs of their students in each moment (Taylor, 2021). The
article suggests four different stances; feedback, instruction, collaboration and management. In
the feedback stance the teacher becomes the audience, whereas in instruction the teacher is the
expert. Collaboration refers to the teacher as a partner and management puts the teacher in the
stance of a supervisor. However, the challenge is that in the same ways that the teacher can
change stances, so can the student. For example, this becomes challenging when the student
takes on the management stance. (Taylor, 2021) In order to avoid over scaffolding in these
situations, Taylor suggests that teachers remain persistent in their current stance while finding
ways to change the aspects of how they are interacting with the student at that time. Taylor
emphasizes that stance is not a means by which teachers replace scaffolding, but rather stances
allow for teachers to offer different types of scaffolding without over scaffolding.
Kathryn Mitchell Pierce and Carol Gilles’ (2021) article discusses scaffolding discussion
while talking about books specifically. The purpose of the article is to discuss ways in which
teachers can scaffold discussion, as discussion is not necessarily something that is organic and
easy for students to participate in. The first strategy that the authors suggest is making time for
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discussion, this goes beyond scheduling the time in the lesson plan. For example, taking the time
to thoughtfully set up the discussion inorder to ensure students are able to use discussion time
more effectively (Mitchell Pierce & Gilles, 2021). Additionally, the authors suggest being clear
on the goals for the discussion, the ways in which the teacher will judge the success of discussion
groups and the teachers beliefs on language and learning (Mitchell Pierce & Gilles, 2021).
Another strategy that is suggested is to implement texts that are compelling and engaging.
According to the article, students will have more to discuss when the texts feature things such as;
relatable characters, problems that the students can relate to or social issues that are relevant to
today’s day and age. The authors also discuss how teachers can scaffold deeper discussion in
order to facilitate learning growth. The first strategy is geared towards encouraging students to
engage in metacognition about talk, this is a strategy that allows students to understand what the
teacher means by going deeper. For example, utilizing something like the iceberg model to
discuss looking beneath the surface (Mitchell Pierce & Gilles, 2021). Additionally the article
suggests using a ladder of abstraction to monitor talk. This is a visual aid that shows a ladder in
which the bottom rung is the surface level observation and as you move up the ladder the
information becomes more abstract. The article also suggests expanding students’ perspectives as
being a strategy for scaffolding deeper discussion. This would include activities such as text sets
that encourage students to think from a different perspective. The article focuses on scaffolding
discussion as a skill and strategy that teachers can use in order to foster cognitive and social
development in their classroom.
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A Review of Research on Technology Integration
H. Wang, Mansor, Darmi, R. & Hoon (2021), discuss the flipped classroom model as a
way of utilizing technology within the English language learning in the classroom. They discuss
the typical mode of flipped classroom which is composed of four parts; experiential
participation, conceptual exploration, meaning construction and display application (Wang,
Mansor,, Darmi & Hoon, 2021). According to their research, the students rely on technology to
conduct self-study in the flipped classroom model. However, the authors go on to say that this
typical flipped classroom model does not fully take advantage of network information
technology. One essential upgrade that the article lists, is for students to be able to access
classroom materials on PC, Mac, Smartphone or desktop devices. The platforms chosen for
flipped classrooms need to be compatible with all devices that have access to the internet.
Additionally, they recommend the model which includes before, during and after learning
activities to maximize learning development.
Additionally, a group of scholars have conducted research on the effectiveness of
utilizing iPad applications to develop reading comprehension. They discuss constructionist and
instructionist learning as being learning with technology versus learning from technology,
respectively (Moon, Francom, Wold, 2021). They conduct their research through the viewpoint
of learning with technology in a classroom setting of 5th graders, discussing both the benefits of
iPads for general learning and for reading comprehension. The premise of their study and
conclusions is that, “... it is important to remember that using technology alone is not sufficient
for student success, but rather the manner in which the technology is integrated into the learning
experience is what affects student learning” (80). Moon, Francom & Wold, (2021) suggest that
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the effectiveness of iPad-enhanced learning might be especially effective when it is implemented
alongside constructivist learning theory. Constructivist learning theory being the theory that
learning is an active process where students are making sense of the world, learning is situated
within contexts and learning is dependent on social interaction (Moon, Francom, Wold, 2021).
They go beyond that to explain that there is a specific subset of constructionism that claims
students produce products that they can share with others. To tie this in with technology
integration, the authors claim that students need to control and manipulate technology to think
with and that a key component of that is for students to be able to create artifacts using
technology to illustrate their learning. (Moon, Francom, Wold, 2021) In the ELA classroom,
students were able to show what they had learned from the readings by utilizing the iPads to
create projects such as; concept maps, comics, recorded lessons and animations. According to the
research, the technology allowed students to demonstrate higher-level thinking and skills that
would not be possible without the iPads. Creating projects allowed the students to construct
meaning from what they were learning, and to illustrate that in a creative way (Moon, Francom,
Wold, 2021).
Soto, Gutierrez de Blume, Rodriguez, Asun, Figueria & Serrano (2019) explore the usage
of an application called, COMPRENDE. This application is designed for Spanish-speaking
students in order to assist in developing their metacognitive and cognitive skills by enhancing
their reading comprehension (Soto, Gutierrez de Blume, Rodriguez, Asun, Figueria & Serrano,
2019). COMPRENDE is designed around four reading strategies; bridging, contextual
vocabulary, global comprehension and integration of ideas. COMPRENDE ascribes to the
constructivist perspective on learning as it makes the assumption that readers will implement
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both an active and recursive process in order to be able to illustrate an understanding of the text
(Soto, Gutierrez de Blume, Rodriguez, Asun, Figueria & Serrano, 2019). They claim that reading
comprehension is a fundamental skill that will impact adult life especially in the workplace.
They argue for technology as an advantageous tool for teachers because, “the application of
technology to the teaching-learning processes opens an extraordinary number of possibilities”
(Soto, Gutierrez de Blume, Rodriguez, Asun, Figueria & Serrano, 2019). Thus claiming that
technology allows teachers the freedom to do greater-impact work more efficiently for a larger
number of students (Soto, Gutierrez de Blume, Rodriguez, Asun, Figueria & Serrano, 2019). The
article suggests that technology tools such as COMPRENDE can be used as instructional
intervention in order to assist readers to improve their reading comprehension skills and abilities.
In the case study done by L. Roxanne Russell and Joshua Cuevas (2014), they explore the
collaboration between a high school literature teacher and a technologist who are working to
promote reading comprehension through modules and cognitive tools on the computer. They
discuss the battle teachers face between teaching curriculum that comes from a textbook and
students who are below level readers. Additionally, they discuss the issue of keeping students
engaged in reading, because books are static. According to their study, the modules that they
designed were designed to enhance reading comprehension by increasing the amount of time
spent reading as well as the number of books read. The caveat to simply increasing reading to
develop reading comprehension skills is that students have to follow through with their reading,
and the overwhelming majority of students simply do not read at home (Russell & Cuevas,
2014). Therefore, the teacher and designer designed the modules to fit an Independent Silent
Reading (ISR) initiative. The goal being for students to read in class, however reading could be
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assigned material that related to the larger curriculum. Scaffolding became a way in which the
technology integration of modules could be used to assist in building reading comprehension
skills. The modules were scaffolded to present; “(1) mouse-over Screen Tip definitions for
attention to vocabulary, (2) advance organizers to provide prior knowledge and background
information, (3) probe words for inference and prediction and (4) questions from reading
comprehension tests…” (75).
Similarly, Sarah R Jones (2012) discusses the use of blogs to assist adolescent writers
with learning disabilities. The argument being made for classroom blogs is that they offer an
authentic audience for writing. Jones claims that writing is a social practice, and that it should be
utilized for communicating ideas rather than for receiving a grade (Jones, 2012). Blogs give
student writers an audience outside of the classroom teacher who will be grading an assignment,
therefore the feeling of writing to communicate an idea is enhanced rather than writing to
complete an assignment. Jones recognizes that this process may not be the most pretty at first,
but that the development of writing skills through blogging creates life-long writers (Jones,
2012). Jones also argues that the blog provides the opportunity for dialogue between the writer
and their readers, the ability for peers to comment on posts and give feedback is far more
effective than hypothetical audience response. Additionally, for writers with LD the research
shows that blogs provide the opportunities for diverse groups of learners to increase their output
of writing as well as to improve authentic writing and writing quality (Jones, 2012).
Patricia M Barbetta and Linda A. Spears-Bunton (2007) also discuss ways in which
technology can be integrated into the classroom in order to improve writing development in
secondary English classrooms. They discuss the ways in which technology can assist English
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language learners as well as typical learners who simply just don’t enjoy writing. The seven
technologies that the article reviews are; digital text, text-to-speech, word prediction, cognitive
organizational, electronic reference, speech or voice recognition and alternative writing. Digital
text is highlighted as a tool that allows for seemingly basic transformations of a text such as,
highlighting key words and changing font type, size or color (Spears-Button & Barbetta, 2007).
However, the authors emphasize that these may seem like minor or basic adjustments but that
they can dramatically improve the writing and reading experience and success for a student with
a learning disorder or for English Language Learners. They also state that this allows for typical
learners to organize their thoughts efficiently. The article also suggests programs that read texts
aloud to students to aid in pronunciation and retention of vocabulary words and main ideas.
Word-prediction technology allows for students to focus their energy on the writing processes
rather than over-focusing on spelling (Spears-Button & Barbetta 2007). For diverse learners and
students with disabilities, fatigue is reduced and for slow typers the physical writing process
takes less time. Cognitive organizational technologies utilize visual learning as a way for
students to organize information. Things such as graphic organizers, provide structure for
thinking, writing, discussing, planning and reporting (Spears-Button & Barbetta, 2007).
Electronic reference technologies refer to things such as online thesauruses, encyclopedias and
dictionaries. According to Spears-Button and Barbetta (2007), these technologies are especially
beneficial for learners with limited reading or writing vocabularies. Speech or Voice Recognition
technologies are offered for two uses; dictation and or computer control. As a tool for dictation
the student is able to speak the words into a microphone and the tool then types the words
(Spears-Button & Barbetta, 2007). As a tool for controlling the computer, students are able to
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control the computer and applications through speaking commands (Spears-Button & Barbetta
2007).
Valerie Muller (2006), discusses the advantages of utilizing film in the English language
arts classroom. Muller argues for requiring students to analyze film as film. This is in opposition
to presenting a film for the purposes of identifying literary themes or comparing and contrasting
the film to the novel. Muller emphasizes that, “By critically thinking about film as film, students
will learn to scrutinize a new generation of text – read daily outside the classroom – with its own
language and conventions” (33). Muller recognizes that there are both disadvantages and
advantages to treating film as literature. The advantage being that students who struggle with
reading are at less of a disadvantage. Additionally, Muller claims that students who have low
motivation in the classroom are more likely to think, talk and write about film than they are
willing to about books d One of the disadvantages that Muller recognizes is that films used as
literature would be taught in the same way that literature is taught therefore, students who
already struggle in literature may also struggle in film. The journal also suggests that film
develops critical-thinking skills by looking into things such as narrative structure. Additionally,
Muller states that film has the ability to teach literary theories that are more abstract when
presented in the form of written word. Muller suggests a strategy for viewing film in class, that
is, teachers can select individual scenes from a film to show rather than an entire film. In doing
so, Muller claims that this allows for adequate time for discussing the clip and rewinding to
review key shots (Spears-Button & Barbetta 2007). In doing so, teachers are able to control the
amount of time that technology is used in their classroom while still delivering an intentional
skill-building lesson.
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Summary
The literature reviewed here indicates that there is a vast variety of research that has been
conducted surrounding classroom management, scaffolding instruction and integrating
technology into an English language arts classroom. Researchers have discussed in depth
strategies for teachers to use in order to best manage a classroom. These strategies equip teachers
with skills for managing behavior, curriculum and relationships. Additionally, there are a large
variety of resources for research on scaffolding instruction in the classroom. These resources
range across STEM learning and the arts. However, the articles show that although these skilldeveloping resources are available for teachers, scaffolding is not implemented as a full-time
classroom practice. This shows that scaffolding is focusing on the end goal rather than the
process of developing learning skills in the classroom. Technology integration is something that
is constantly being discussed. From articles written in 2006 to articles published in 2021 it is
clear that we believe in technology as an assistive tool for teaching. The caveat is that there is
little to no literature that discusses how we combat lack of resources in conversation with
integrating technology. How do teachers integrate technology with no existing resources and no
budget? Therefore, the literature that discusses the benefits of technology for English language
learners, learners who are falling below grade level standards and for other diverse learners,
glosses over the tragic fact that most of these learners are attending schools that have little to no
budget for technology. Professional learning should address these issues so that teachers can find
ways to collaborate towards equal education opportunities for all students.
Given the findings of this literature review, the following chapter will discuss the action
research that I will be conducting. The literature that I reviewed aligned closely with my teaching
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philosophies as outlined in chapter one. Additionally, it gave me the opportunity to dive deeper
into the research and theoretical framework that influences my goals and aspirations as a teacher.
I will discuss further classroom management, scaffolding and technology integration in the
remaining chapters of my action research plan.
CHAPTER 3
Research Methods
My purpose for this action research is to introspectively evaluate how my lesson
planning, evaluations and reflections inform my ability to effectively teach as outlined in my
previous chapters. Additionally, the research will yield evidence of my alignment with INTASC
standards. The goal for this research is to gather materials from my own teaching practices to
study the ways in which I promote effective teaching in my own practice through classroom
management, scaffolding and technology integration. At the center of my action research is my
research question,
How can I best use classroom management, scaffolding and technology integration to
enhance best practices for effective teaching?
Through evaluating my current practices, I will be able to determine if I am meeting the
INTASC standards as outlined in my previous chapters. Additionally, this research will produce
evidence of my ability to uphold my own standards as outlined in my teaching philosophy. The
following chapter will discuss methods and procedures, data collection, the context of my study,
participants, and how I plan to study my teaching.
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Data Collection
As I have stated prior, the purpose of this study is to inform my own teaching practices in
order to achieve effective teaching by way of incorporating classroom management, scaffolding
and technology integration into my daily lessons and procedures. Action Research is a unique
form of research in which I will be collecting my data through. The foundational steps in Action
Research are; identifying a topic of issue to study (what is my action research question?),
collecting data to inform my question, analyzing and interpreting data and finally, applying the
results of my action research to my own teaching practices. In this Action Research Project I am
unable to draw any evidence that involves my students’ work or progress, I am required to
maintain anonymity for my students. Therefore, I will be collecting data that is pulled from my
own teaching experience and observations. In choosing which data I would collect, I wanted to
ensure that my evidence would be clearly portrayed and that it would be an accurate depiction of
my teaching practices. The following sections will breakdown the data I will be collecting and
the value they will bring to my research.
Utilizing Lesson Plans to Evaluate Current Practices
My lesson plans yield the opportunity for identifying strengths and weaknesses within my
own practice. Additionally, they will show me patterns of success and equally, areas of
improvement. I can evaluate each lesson plan to observe whether or not I consciously take into
consideration research and theory, my teaching philosophy and INTASC standards when I am
planning. It can be inherently difficult to plan ahead while taking each of those things into
consideration, especially when the planning is required for four or more classrooms. However,
there is incredible value in thoughtfully and intentionally planning lessons and units that directly
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apply the foundational knowledge from research and theory, INTASC standards and my own
teaching philosophy. My lesson plans will serve to assist me in answering my research question
in order to improve my teaching to be most effective.
Observations and Feedback from Experienced Teachers
I have been fortunate enough to be placed in both a school and classroom that provide
valuable feedback on not only my teaching, but also my interactions with students. My
placement teacher has been teaching at my placement school for three years, and has been a
teaching professional for 11 years. He provides incredible insight, honest evaluations, and
encouragement that is relevant for my research. Additionally, I have found great benefit and
value in the observations that my supervisor from WOU has provided. My supervisor has just
recently become a WOU professor, but has prior been a secondary ELA teacher for many years.
She is able to provide insight and commentary that is categorized, honest and will prove to be
great data for this project. I will be journaling to record informal feedback, as well as pulling
comments directly from my TK20 profile in which all formal observations of my teaching are
recorded.
Reflection to Increase Mindfulness
Reflection is a key data point for any introspective work that one does. I believe that,
especially in the case of this Action Research Project, reflection will prove to be essential. Each
of my lesson plans require reflection questions to be answered, they inquire about the success of
the lesson and for me to evaluate if students have met the desired learning goal. Additionally, the
reflections require me to consider things I might change for future lessons that would scaffold
the lesson better at points of difficulty for students. I will be pulling my data from my responses
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to the guided reflection questions for the purpose of my Action Research Project. In considering
INTASC standards, research and theory and my teaching philosophy, the reflections will serve as
an influential and necessary data set for this project.
Context of the Study
The location of my study is a large high school setting, located near the urban center of
Eugene, Oregon, serving grades nine through twelve. In the high school there are approximately
1,600 students, 100 faculty members and a large variety of departments. The school is unique in
the fact that it hosts one of three International High School programs in the district. The school
has old bones but embraces a new and modern view on education, encouraging students to
pursue any form of post-secondary education. The school values diversity, inclusion and
individuality by integrating biweekly advisory sessions in which students learn how to promote
those things amongst themselves and each other. Additionally, this school has integrated the
AVID program in which students are enrolled in a preparatory college and career readiness class
from their ninth grade year until their senior year. This class is available for all students and
focuses on preparing them for life outside of high school. The school is organized first in half,
wherein the IHS classrooms are all located on one half of the school and the mainstream
classrooms are located on the other half. It is unique in the sense that the two halves have
different departments, faculty, principles, etc. In all reality there are two separate high schools
functioning under one roof at this high school.
I have been placed in the mainstream part of the high school. This side of the school is
organized by departments; English Language Arts, World Language, Health, Physical Education,
Mathematics, Science, Social Studies, Career-Technical Education, Performing Arts, Drama,
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Leadership and Work-Study. Within each of those departments there are approximately 8-10
teachers, as well as additional support staff such as Educational Assistants. Physically, the
departments are organized by hallways. For example there is the science hallway, math hallway,
language arts hallway, etc. I have been studying in the English Language Arts Department,
teaching ninth grade English. From what I have observed the departments are close knit, and
they rely on each other to get through each trimester. The English department meets frequently,
sharing rubrics and prompts, discussing potential novels, and even gathering outside of school
hours to recharge together. The special education room that is located in the English hallway is
run by a few faculty members, they also attend every English department meeting in order to
keep informed to support the students as best as they can. Overall, via my own observations, I
have noticed an emphasis on team work throughout each department but specifically within the
English Department.
Within the classroom, I have been primarily teaching ninth graders. I have been mentored
by a male teacher who has been at the high school for about three years. He gives me pointers
regarding my practices, such as what is going well and suggestions for improvement.
Additionally, I have been able to be the substitute in his other classes throughout the term when
he is out for the day or if the lesson is something I have an interest in teaching. He has allowed
me to take the reins with one of the ninth grade classes, I have been building lessons and have
had full agency over the course of the class. This class is labeled, “English 9A”, which is the first
set of two required English classes for freshmen. The freshmen are divided into cohorts in which
they take their humanities courses in sequential order, each day, with the same peers. For
example, they go from social studies during 2nd period with the same students to English
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language arts in 3rd period with the same students. One of the most notable factors that is
affecting the entirety of the school, but especially freshmen, is the fact that students have not
physically been in a classroom for two years. For freshmen specifically, this means they have
not been in a classroom since they were in the seventh grade. The jump from seventh grade to
ninth grade is monumental, and this has added extra obstacles for both teachers and students in
the classroom. One of the greatest obstacles is that more and more students are coming in below
grade level in Oregon learning standards, resulting in an influx of IEP and 504 plans in
classrooms. Within my classroom, I teach 19 students of which nine are on either an IEP or 504
plan. I also have two students who are in the TAG program, and one ELL student who is also on
an IEP.

Participants
Because this study was designed using an action research approach, the main participant
in the study is myself, as the teacher. As my learning progressed throughout my student teaching
program, I became interested in a number of ideas that would help me to improve my instruction.
Ultimately, I decided to focus on the main research areas outlined in my research question. To
lend credibility to the results I will share from my self-study of my practice, it is important to
describe my role in the classroom where I teach. In this section I will focus on describing my
own classroom and my role as the teacher. Within the three classes that my cooperating teacher
teaches, I am inhabiting the student teacher role. In this role, I assist my CT when needed, run
the classroom when he is absent and provide additional one-on-one support for students during
work times. I also help keep the classroom moving smoothly by assisting with tasks like handing
back papers, making copies, etc when I can. Beginning next trimester, I will be dividing the
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instruction and planning for the two upper-classmen film courses that my CT will be teaching, as
well as his 12th grade AVID class. In one of the classes I have inhabited the role of “teacher”,
this is in the English 9A (freshmen) course. I have been teaching this class for 12 weeks (one full
trimester). In this course I am the lead teacher, students and parents turn to me for all questions,
needs and support. I have been flying solo when it comes to lesson planning, grading,
attendance, instruction and assessments. Within that, I have been able to collaborate with my
cooperating teacher for ideas, resources and classroom materials. Although I have had the
opportunity to simply teach a pre-designed unit done by my CT in the past, I have taken full
advantage of the opportunity to create my own units and lesson plans throughout the trimester. In
the next trimester, I will be able to continue to teach my current freshmen students as they go
into English 9B together. My experiences with this class have been equally challenging and
rewarding. Behaviorally, students in this class are fairly mild. They are great listeners, they try to
participate as best as they can and they generally follow classroom rules and guidelines.
However, academically this class is challenging, as the majority of students are barely meeting or
below grade level for reading and writing. Through this experience of teaching them I have
begun to focus on my ability to manage my classroom, scaffold my instruction and to integrate
technology into my lesson plans in order to support students as well as challenge them as
learners. I have been focusing on finding a way to deliver instruction in a way that helps all of
my students to continue to learn and grow. I have been relying on my lesson plans, reflections,
interactions with students, students’ progression in their work and feedback from both my
cooperating teacher and WOU supervisor to study my effectiveness in classroom management,
scaffolding and technology integration.
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How I Studied My Teaching
In order to find answers for my research question, How can I use classroom management,
scaffolding and technology integration to enhance best practices for effective teaching? I will
design a study that focuses on reflection and feedback. I plan to study my practice for
approximately 12 weeks. I will be utilizing lesson plans, observations from both my cooperating
teacher and my WOU supervisor, and the reflections from my EdTPA lesson plans. I will be
looking for the ways in which my students engage in a classroom environment that is inclusive,
celebrates diverse learning and thinking and fosters a safe and respectful space for students to
explore learning. Additionally, I will look at how I scaffold instruction, especially for diverse
learners, by reflecting on whether I was able to successfully design lesson plans that target a
learning goal and whether or not students are able to meet that goal. I will also be evaluating my
ability to integrate technological tools that support scaffolded learning and encourage creativity
in my classroom. I will collect data directly from my cooperating teacher, my own reflections
and observations as well as from my WOU supervisor. I plan to set and maintain expectations
that focus on fostering a classroom environment as lined out in my teaching philosophy in
chapter one. I also plan to review my lesson plans specifically to determine whether or not I
adequately scaffolded instruction in a way that engages students and addresses the needs of
diverse learners. Specifically, I will be researching my ability to provide support for each student
individually. Lastly, I will review the types of technology that I integrate into my lesson plans. I
plan to evaluate how these technologies enhance student learning, engagement and provide
additional support for diverse learners. I will be taking the time to meet with my cooperating
teacher to reflect on the lesson plans I have taught, recording their direct feedback in order to
inform my research question. I will utilize both written and verbal commentary from my
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cooperating teacher. I will also be reflecting on my own, evaluating how well I was able to
maintain classroom management, scaffolding and technology skills throughout my lessons and
unit.

Commented [1]: You did such a great job!!!
Commented [2R1]: I can't thank you enough!!!!!

CHAPTER 4
DATA ANALYSIS
Thematic Analysis
In collecting data to inform my research question, “How can I best use classroom
management, scaffolding and technology integration to enhance best practices for effective
teaching?” I will be utilizing the practice of thematic analysis. “TA is a method for
systematically identifying, organizing, and offering insight into patterns of meaning (themes)
across a data set. Through focusing on meaning across a data set, TA allows the researcher to see
and make sense of collective or shared meanings and experiences”(Braun and Clarke, 2006)This
allows me to reflect on my work systematically so that I am able to analyze and reflect on what I
see. My goal is to identify relevant patterns in my data that will answer my research question
through qualitative data analysis. TA is both accessible and flexible, which allows for a broad
focus of my entire data set; this is especially useful for action research. In taking a thematic
analysis approach to my data analysis, I will be both taking on an inductive and deductive lens of
analysis. This means that I will be evaluating both literally what the data shows as well as the
concepts and ideas that I bring to the data. These concepts and ideas will be largely informed by
research and theory as well as my philosophy of teaching. In conducting a thematic analysis, I
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found evidence of scaffolding, classroom management and technology integration drawn from
my lesson plans, observation feedback and my own reflections.

Data Analysis of Scaffolding
As referenced in my literature review, Jill M Pentimonti and Laura M Justice suggest that
scaffolding is a term which refers to teachers providing support and then gradually removing
support as the student learner becomes more able to complete tasks independently. In order to
collect data that both informed my research question and addressed the research I have
conducted, I combed through my lesson plans and self-reflections. In doing so I learned that
there are three things I should be considering within my data set. These are, the scaffolding I
believe I am doing, the scaffolding I try to do, and what the data says I am actually
accomplishing within scaffolding instruction. This data set also illuminated instruction in which I
attempted to scaffold, however my reflections show areas for improvement.
Figure 1
Teaching/Group Application/Independent Application:
The teacher will read students the instructions for the first three steps of the reading and
writing assignment. They will tell students the essential question they are working to answer is,
How does social media impact mental health? The teacher will explain the 3 steps that students
will take in order to adequately read the article and take notes. Step 1: Set up two-column notes
with the headers ``Prompt” and “My Thinking" Under the prompt section write copy down this
prompt: How does social media affect Olympians mental health? Step 2: Read the article once
with the pencil down. Get the gist of it. Step 3: Read the article a 2nd time, but this time as you
read, complete your notes. The teacher will show an example on the white board of how to set
up their notes. They will let students know that this can be done either by hand or on a google
document! The teacher will release students to work for about 25-30 minutes on steps 1-3.
Figure 1 shows an excerpt from my lesson plan for my freshman english class. I noticed
that in this application I was working to scaffold the reading and note taking process. First I
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explain only the first three steps for the reading and analysis activity, as an attempt to chunk the
work. Additionally, this lesson follows the ‘I do, you do, we do’ model which scaffolds the steps
for students by showing them what the expectation is and then having them try on their own.
However, I think that this also shows room for improvement in reference to scaffolding.
Although I scaffold the instruction, I think I could have scaffolded the application more
effectively. In order to incorporate the research and theory that I have reviewed for scaffolding
instruction, I would need to add further scaffolds to the assignment itself. I might have added an
additional step such as, reading the first paragraph and filling out the two column notes together.
Then, I could check for comprehension before letting the students work independently on
reading and note taking for the rest of the article.
Figure 2

Reflection:
Did all the students meet the learning target? How do you know?
Not all students met the learning target. I know this because I was able to review and grade
their responses from their assignment on direct and indirect characterization. They seemed to
still be a little confused on the distinction between indirect and direct characterization.
Therefore, I will be reviewing the correct answers for the assignment with them in order to
provide clarification.
How did the results of this lesson influence the way that you will teach in the future?
How does this relate to research and theory?
In the future, I would scaffold in order to front load the assignment a little bit more. I think that
I set up the short story reading pretty well, but I didn’t set up the writing assignment on direct
vs indirect characterization very well. Students reviewed the slides from the lecture on canvas
to help them complete the assignment, but I wish I had connected their prior knowledge rather
than them needing to review the slide show.
Figure 2 illustrates self-reflection from after I had taught a lesson on direct versus indirect
characterization. Here, the data shows that I did not scaffold this lesson well enough for the
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entire class to show proficiency in the skill. With the goal in mind of using scaffolding in order
to incorporate effective teaching practices in my classroom, I can use these reflections to change
future instruction. The data shows that I believed there was confusion surrounding the distinction
between the two literary terms and that I deducted this from reviewing the students’ work.
However, the data does not account for additional factors that could have contributed to what
appeared to be confusion. For example, I did not consider whether or not the questions were
worded in a way that made the assignment universally accessible. I think that the goal of this
lesson was to reintroduce academic language we had used prior, introduce a new level of
analysis for the students, remove a piece of scaffold and then to assess student progression.
However, the data shows that in the future I would need to front load the assignment more by
connecting students’ prior knowledge to the new knowledge I wanted them to gain. Laura A
Taylor (2021) summarizes the six ways in which teachers can scaffold instruction as, “feeding
back, giving hints, instructing, explaining, modeling and questioning” (376). She describes that
the key motivation behind scaffolding should be to create high levels of both support and
challenge for the student (Taylor, 2021). This data shows that I succeed in challenging students,
but I believe I leave room for improvement in equally supporting students throughout the entirety
of the assignment.

Figure 3

Academic language that will be used in lesson:
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Descriptive language, symbolism
Strategies and opportunities for supporting academic language:
This academic language has been scaffolded over the course of this unit. Students are
beginning to have a concrete understanding of the language and are able to implement it into
their own language as well. I will continue to reinforce the language by using it and asking
students to remind us “what do I mean when I say…?” Students have a concrete understanding
of symbolism at this point in the unit. However, I will be able to use new examples from the
text to reinforce the idea of symbolism as we read more of the novel. This assignment is being
graded or evaluated purely for ideas and content. I want this lesson to be something that is not
graded for grammar, punctuation or spelling as we have not gotten into the nuts and bolts of
writing quite yet. For my students that are on an IEP or 504 plan, this will give them the
opportunity to write creatively without worrying about the writing functions that they struggle
with. These functions are things such as grammar, spelling, sentence fluency and conventions.
Additionally, I will be providing very clear instructions both verbally and written for students.
I will also be working through examples with the class as a whole. By giving students the
opportunity to work independently, I am able to individually check in with the diverse learners
in my class to ensure they are understanding the assignment and to help them with whatever is
needed. Per IEP and 504 plans students will have extended time on the assignment if needed,
access to their technology for additional support, and students will be able to work in the hall if
quiet space is needed.

Figure 3 provides data for a lesson in which I was able to effectively scaffold instruction
as informed by my research that is outlined in chapter 2. Here, I show a lesson and activity in
which students are able to work independently on the activity as they have had scaffolded
instruction leading up to this lesson. This lesson plan also shows that I have both provided
support and challenged students equally. For students that no longer need scaffolding to apply
their knowledge of the academic language, I am giving them the opportunity to show me what
they know independently. On the other hand, for students who are almost there but still require
some support, I am giving myself planned time and opportunity to check in with them and

BEST PRACTICES FOR EFFECTIVE TEACHING

50
provide additional support as needed. Figure 3 informs my research question in giving data that
supports scaffolding as a best practice for effective teaching.
Figure 4

Are lessons sequenced and scaffolded appropriately?
Yes:
● Lesson starts with 10 minutes of silent reading, which Sarah models. All students
except one were reading.
● Sarah moved into a TED Talk
● Students then wrote freewrite-style in response to the questions raised by the video (Is
your online persona different from your "real" self? How can meaningful connections
improve our society/world? Are your connections online deeper than your ones in
person?). These are fantastic questions that I'm so happy to see Sarah's students
grappling with. It is immediately apparent to her students how today's ELA lesson
relates to their real worlds.
● After freewriting, students move to small group discussions about their freewriting

Figure 4 is an excerpt from an observation that my Western Oregon University supervisor
conducted during my 9th grade English class. The question she is responding to is, “Are lessons
sequenced and scaffolded appropriately?” She responds with yes, and then continues to explain
how I scaffold throughout my lesson. This data shows that the scaffolding I intentionally planned
into my lesson and instruction was also executed during the class. It is also notable that this
lesson draws on personal experiences that my students all have, especially during and after a
pandemic in which their dependence on technology and social media skyrocketed. They were
able to take this knowledge and connect it to the reading and writing we were doing in class.
This made the lesson accessible for all of my students, they each had personal experiences, ideas

BEST PRACTICES FOR EFFECTIVE TEACHING

51
and comments about this topic that they were able to explore and discuss through this scaffolded
lesson.
Data Analysis of Classroom Management
In my literature review, I outline differentiation as being under the umbrella of classroom
management. According to Parsons, Dodman and Burrowbridge differentiation as being
adaptive. Meaning that teachers are able to adjust their instruction in real time in order to support
students or the demands of any given situation as they occur (Parsons Dodman Burrowbridge
2013). This idea is reinforced because planning is the foundation for differentiation, however
they note that teachers can not plan for everything (Parsons Dodman Burrowbridge 2013).
Below, in Figure 5 you will see an example of this type of differentiated instruction.
Figure 5
2. Describe any changes you made as you were teaching the lesson.
Prior to teaching this lesson I chose to print out brainstorm activity instructions for each
student. This leads them through the process step by step. I also decided to forgo the graphic
organizer in place of a more linear brainstorm that would be easier to convert to an outline in
the next lesson. I also decided to walk through the brainstorm slides from the previous lesson’s
powerpoint with them as they did their brainstorms. For example, we would look at the slide
that says “analyze the prompt and turn it into a question”, then I would release students for 5
minutes to do that part of the brainstorm.

In order to practice classroom management as a tool for effective teaching, I planned a
lesson that I thought would be scaffolded and differentiated for my students. However, the data
shows that I ended up adjusting instruction in real time in order to differentiate more effectively.
Originally I had planned to give students a brainstorm worksheet and then to let them work on it
independently. However, I realized that they were struggling with the brainstorming worksheet,
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so I adapted the lesson plan and we worked on it using an I do, we do, you do method of
scaffolding. This differentiated instruction would not have shown in my lesson plan but, as we
see in figure 5, I was able to do this during instruction. The data in figure 5 shows that I was able
to plan a differentiated lesson, but that I also could not plan for everything. As I noticed that
students were struggling, we switched it up to support them as best as possible.
Within chapters one and two of my Action Research I emphasize my focus on
relationship building within my classroom. I believe that this is a foundation for effective
teaching and that it strengthens my ability to support student learning. Figure 6 is pulled from an
observation that my Western Oregon Supervisor recorded. This data shows me that I plan for
relationship building, and that this is reflected in my instruction and interaction with students. As
outlined in my literature review, Skiba, Ormiston, Martinez and Cumings (2016) list a few of the
aspects of effective classroom management: physical arrangements, appropriate curriculum to
enhance engagement, the characteristics of teacher instruction, expectations, rules and
procedures as well as positive acknowledgement, building relationships and socio-emotional
learning. My supervisor observed me practicing these research based strategies within my
classroom. In informing my research question, the data shows that classroom management is one
of my strengths as a teacher candidate.
Figure 6

Does the candidate utilize research-based behavior management strategies to promote an
optimal learning environment such as high engagement strategies, Grinder techniques,
proactive procedures/routines, etc.
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Sarah is great at classroom management. The first research-based strategy I see her using is
relationship building with her students. She is friendly and kind but firm. She has high
expectations and clear boundaries, and the students respect this.
Multiple transitions and a highly engaging lesson - students always have something explicit to
do and so there is no opportunity to be off task. Sarah makes good use of the whole classroom
as her teaching space. During freewriting, she moves among the students whispering
encouragement and making sure all students are writing

Through researching best practices for classroom management, to practice effective
teaching, I found that Lisa D Martin (2021) suggests the necessity for considering culture,
communication and community. Lisa states that, “While certain routines can help set the stage
for learning, teachers must critically examine such routines and expectations to establish a
classroom environment that supports learner’s varying needs and backgrounds” (Martin, p.1).
The data shown in figure 7 illustrates that I am able to take this research and apply it to my
lesson plans and instruction. This reflection is pulled from a lesson that I gave early on in my
student teaching. The goal was for students to engage with the text in an alternate way, to
practice the literary terms we had been discussing. This particular lesson included a free write in
which students looked at a painting, which was inspired by our novel, and then wrote the plaque
that would go next to the painting. This not only allowed students to be creative, but shows that I
intentionally planned for a lesson that supported my students' varying needs and backgrounds.
Figure 7

Reflection:
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4. How did the results of this lesson influence the way that you will teach in the future?
This lesson reminded me that giving students the agency to pick what they read and discuss
increases engagement. Additionally, students recall more information when they are able to
connect ‘new’ ideas to their own experiences and they engage more in depth with conversation
when they are able to do so. I will want to continue to find ways to do this, especially with
subjective and abstract ideas such as symbolism.
In the future, I will incorporate more lessons like this. In giving my students the agency to look
at a painting, and free write about it, I gave them the agency to choose what they wrote about.
When we compared our writing to Hemmingway’s, it helped students enhance their own
writing but also continued to draw on the style of writing that makes Hemmingway unique.
This elevated their writing and their critical reading skills simultaneously. I found this lesson
to be successful, and I plan to use lessons like this in the future.

Further showing that my teaching practices are informed by the research I conducted on
best practices for classroom management, figure 8 illustrates that this is something I consciously
plan for. Here, I am allowing students who have the skill to write on their own to do so. Equally
as important, I am planning for time to support my diverse learners. As outlined in chapter three,
this was especially important for my 9th grade students as half of my class was receiving special
education services. This data shows that I am able to examine our writing routine in a way that is
productive and supportive for all of my students.

Figure 8
Teaching/Group Application/Independent Application:
The teacher will release students to work on their rough drafts. The teacher will walk around fielding any
questions and making sure students are on task. They will especially take the time to check in with their
students that are on IEP/504 plans to see where they are at.
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Data Analysis of Technology Integration
Within my research on best practices for technology integration as a way of developing
effective teaching practices, I outlined a number of scholars who reinforce the idea that, “the
application of technology to the teaching-learning processes opens an extraordinary number of
possibilities” (Soto, Gutierrez de Blume, Rodriguez, Asun, Figueria & Serrano, 2019). When I
reflect on my own teaching practices, I often feel that this is an area that I could improve in.
However, I was able to see through the data that I do have some success in integrating
technology into my lesson plans. The premise of Moon, Francom & Wold, (2021) study on
technology integration is that, “... it is important to remember that using technology alone is not
sufficient for student success, but rather the manner in which the technology is integrated into the
learning experience is what affects student learning” (80). In this final section of my data
analysis I will comb through my data set to examine my effectiveness in technology integration
practices, in order to affect student learning outcomes.
Figure 9

Does the candidate integrate technology and/or digital tools to engage learners?
Yes - Sarah has put together a nice Powerpoint presentation for her students. It has pop culture
connections (celebrities who are Jewish) which students paid close attention to. The amount of
text on a slide is appropriate and big enough to read
Sarah played a 6-minute video on Elie Weisel to give students more of an insight into who
wrote the novel. This was a very effective clip
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Figure 9 is data pulled from an observation conducted by my Western Oregon
Supervisor. This data shows an integration of two types of technology. The first is a culturally
relevant slideshow used to set up our whole class novel, Night by Elie Weisel. The second is a 6
minute video that I showed to give students insight into who Elie Weisel is. This data shows an
effective use of technology in the classroom that was accessible for students, and served as an
alternative way of providing context for a novel. In this lesson I was able to plan for integrating
technology and, through the data that the observation provides, I know that the use of tech was
effective during instruction.
Figure 10

Motivation/Hook:
Teacher will show students Ted Talk, “Teens, Technology and the Antidote” Nov 2019.
Teacher will ask students to share their initial reactions.
3. What would you change about this lesson plan before you teach it again? Pay
attention to situations where students either did not learn or already knew.
Showing the ted talk prior to the writing assignment worked really well- it engaged them and
helped them to start thinking about how this short story can relate to real life scenarios that
they all experience. Their free write, small group/large group discussion and engagement with
the lesson showed me that they were able to critically examine the ideas that the Ted Talk and
our other readings presented. They were able to connect their own ideas and experiences to the
articles and videos we had been discussing.

The data shown in figure 10 illustrates my planned technology integration and my
reflectIon on whether or not it affected student learning. This lesson that I pulled the data from
served as a kick start to writing an argumentative essay about the effects of technology. The data
confirms that I was able to effectively integrate technology into my instruction in a way that was
both effective and engaging. Students were able to write thoughtfully about the questions raised
in the Ted Talk and to engage in small and large group discussions about these topics and how
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they relate to the other readings and writings we have done surrounding the effects of
technology. They were able to critically think and respond to deeper discussion questions.
Therefore, this lesson provided a technology experience that was both successful and had a
positive effect on student learning.
Technology integration can take mundane studying and turn it into something that is
engaging, enjoyable and academic. This is highlighted in my literature review of technology
integration practice, found in chapter two. Figure 11, below, illustrates the advantages of
effectively integrating technology into the classroom.
Figure 11
Teaching/Group Application/Independent Application: The teacher will have students take
out their cell phones to play a review game in order to prepare them for their test the following
day. The teacher will display the game pin for Kahoot and begin the review game. They will
let students know that the top 3 winners will receive their choice of 2 extra credit points on the
test OR a $5 gift card to the school’s coffee house.

The data shows a planned lesson that is designed to be fun and beneficial for the students.
Using the online trivia site, Kahoot!, I was able to design a review game for my students'
upcoming test. This was a fun way to remind students of what we had been learning, to help
them prepare for their test, and to give them a study tool that wasn’t flashcards or a vocabulary
list. The data does not show that I was able to upload a link to the game to our Canvas module so
that students could practice outside of class as well. The Kahoot! review game was incredibly
effective and worked well in my classroom. The students were competitive, engaged and walked
away knowing what they needed to focus their studies on for the upcoming test. Again, this data
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shows that integrating technology in a way that is both successful and creates a positive effect on
student learning, is a best practice for effective teaching.
In chapter two, I examined a journal which suggests that film develops critical-thinking
skills by looking into things such as narrative structure. Additionally, Muller states that film has
the ability to teach literary theories that are more abstract when presented in the form of written
word (Muller, 2006). The data found in figure 12 illustrates a lesson that was designed with my
research on effective technology integration in mind.
Figure 12

Procedure: TEACHER DOES…
Motivation/Hook: I will let students know they are going to watch a movie today! I will give
them brief instructions for the note-taking and response worksheet (which will also have
directions listed on the document). I will hand out the worksheet and start the film.

How have you addressed the needs of diverse learners ? (Ex: IEPs, 504s, linguistic &
cultural diversity, students without prerequisite knowledge, etc.)
My goal for showing students the first half of the film adaptation is to ‘catch up’ my readers
that are a little behind. I want everyone to be on the same page for where we are at in the
narrative as well as to see the visual depiction of symbols and motifs that we have previously
discussed from the novel. The movie will give students with IEP and 504s for reading level
and comprehension the ability to see an on screen version of the novel to help connect ideas
together. Additionally, I have a student who has never learned to read. The student is on a
modified diploma and an IEP, watching the movie will assist the student in contributing to
conversation and engaging with the text, outside of listening to the audiobook. Per IEP and 504
plans, students will have extended time on the assignment if needed, access to their technology
for additional support, and students will be able to work in the hall if a quiet space is needed.

When I was pulling this data from my lesson plans, I found that both the pre-written plan,
and the post-instruction reflection were relevant for informing my research question. First, I
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planned to integrate the film adaptation of our novel into our unit on, The Old Man and The Sea.
Not only do students enjoy watching films, but as Muller suggests, they can be a great tool for
teaching literary devices and structure. This data shows my goals for teaching film as literature
for a few reasons. The first is that the film is far more accessible to every student, including
diverse learners. Ideas and concepts that are difficult to understand in the novel, became clearer
through watching the film. Additionally, for all students, if they were not up to date with the
reading they were able to ‘catch up’ on main plot points, characterization, setting, etc. However,
the data does not speak to the effectiveness of watching the film. This particular set of data only
shows what I had planned for the lesson. However, teaching the film as literature proved to be
incredibly useful for future lessons that were taught with the novel itself. Students had a grasp on
the big and general ideas, allowing them to dive deeper into things such as theme,
characterization and symbolism.

Conclusion
This data analysis has proven to be informative for my research question, “How can I
best use classroom management, scaffolding and technology integration to enhance best
practices for effective teaching?” Based on the data that I collected, and the analysis I conducted
I have gathered that it is critical to focus on scaffolding, classroom management and technology
integration in order to engage in effective teaching practices. This was made clear to me when I
realized that my best lessons were ones that clearly showed intentional planning and execution in
all three areas. I noticed this as I combed through my data, and especially when I analyzed the
observations that my Western Oregon University supervisor provided. I also realized that
effective teaching has to be adaptive, in order to engage in best practices the instructor has to be
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able to adjust their plans in real time. Additionally, I discovered that classroom management is
less focused on managing behavior and more focused on paying attention to your students’ needs
for support. I realized that I had no evidence of managing behavioral issues in my classroom. I
attribute this to my focus on relationship building, differentiation and knowing what supports
each of my students need. I was able to create a classroom environment that was inclusive,
encouraging and supportive so that students could feel empowered in their learning environment.
I am walking away from this data analysis with a better understanding of how I can
intentionally plan for effective classroom management, scaffolding and technology integration as
a way of practicing effective teaching and learning. I also am left with a deeper understanding of
the critical necessity of self reflection and collaboration with other teaching professionals, as a
method for enhancing effective teaching practices. This data analysis showed me that what I plan
to do may not always be what is actually instructed, and that this can be equally as successful
and beneficial for student learning, engagement and growth.

CHAPTER 5

Introduction
Following a review of literature and a deep analysis of data for this project, I was able to
uncover the best practices for effective teaching. I did this through a close examination of the
literature on classroom management, scaffolding and technology integration. In doing so, I was
able to provide myself with an answer to my research question, “How can I best use classroom
management, scaffolding and technology integration to enhance best practices for effective
teaching?” I discovered that each of my three areas of research had a multitude of layers to
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uncover. I limited myself in each area to a few subcategories to inform my research question.
Within classroom management I explored; building relationships, self-efficacy, differentiated
instruction, behavior management and expectation setting. As I moved through researching
scaffolded instruction I uncovered subcategories such as; creating high levels of support and
challenge, the foundations of scaffolded learning, beneficial feedback, and how to scaffold
reading and writing instruction. Integrating technology was my final area of research in which I
discovered subcategories like; flipped classroom models, beneficial applications, the use of blogs
for writing analysis, typing and using film as literature. Through developing a better
understanding of each of these practices I was able to learn how I can incorporate research,
theory, planning and self reflection into my professional career in order to find the best practices
for effective teaching.

Discussion
Ultimately, by the end of my action research I realized that each of my categories
overlapped with each other. In implementing best practices, informed by my research, I found
that the most effective lesson plans incorporated all three components of my project. As I was
collecting data I realized that often when I was focusing on data for one of the categories I was
finding evidence of all three. Meaning, my classroom management practice informed the ways in
which I was scaffolding lessons and instruction as well as the types of technology that I
integrated into my classroom. Likewise, the technology that I chose to integrate proved to
enhance scaffolding and management practices.
Similarly, throughout my literature review I found a lot of overlap between the different
academia surrounding these topics. I realized that establishing best practices for classroom
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management worked as a foundation for everything else. Developing relationships with each of
my students was at the center of not only my own teaching philosophy but each of the pieces of
literature that I read. The data I analyzed in chapter four proved this conclusion to be true.
Additionally, I discovered that there are endless opportunities for building rapport, engaging
students, creating diverse and unique lessons and building student knowledge.

Implications
The completion of this Action Research Project provided me with a greater understanding
of my own teaching, areas in which I can work to improve practices, and how these findings will
shape my future as a teaching professional. This study suggested how I can take what I have
learned and use it to inform practice, theory and subsequent research. I have touched on these
things throughout the entirety of my project, however I will be summarizing the biggest
takeaways here.
In concert with InTASC standards, this research has greatly informed the practices I can
employ in order to meet InTASC standards. First, the data shows proof of teaching standards 1-3
which emphasize best practices for the learner and learning. Throughout my data it was clear to
me that I plan and instruct for learner based instruction, keeping the needs of each of my students
at the forefront of planning. The unique demographic of my 9th grade class forced me to do this
with the utmost consciousness and intention. I had a large number of students with very specific
learning needs and supports, it required me to carefully and critically plan each lesson with every
individual student in mind. In many ways, this was a blessing for a student teacher. It showed me
how important it is to challenge and support each student, and that you can’t simply plan a lesson
for the entire class. Additionally, I found evidence of meeting my goals outlined in my teaching
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philosophy that are informed by my own beliefs as well as InTASC standard one. That is, I
found a lot of data that illustrated an ability to build lesson plans that connected student
experience and prior knowledge to new concepts and ideas.
The implications of this research left me more on fire for teaching, education and
learning than I have ever felt before. I learned that research, practice and reflection are key to
becoming an effective teacher. I also found that being observed, and seeking advice and
feedback from other teaching professionals is consequential in becoming a teacher who seeks
growth. The research that this project allowed me to conduct, forced introspection in a way that I
have never experienced. It allowed me to see the practices I have great strength in as well as the
practices that I can improve in. This action research project also illuminated that even where I
find great strength in myself, I still can improve. I believe that this project ultimately has
provided evidence for the importance of ever changing knowledge. Education continues beyond
academic achievements such as diplomas and degrees. Especially in the realm of teaching, it is
necessary for me to continue to learn and grow alongside my students. In knowing that each
child possesses different strengths, needs, experiences and levels of learning I understand that
each year of teaching I will need to inform my instruction based on new relationships, new
support needs and new circumstances.

Recommendations
The data and research which have been collected throughout this project have lead me to
a greater understanding of effective teaching practices. When I first began writing my teaching
philosophy I had little to no in-class experience. I was writing my hopes, my dreams and my
goals based on personal experience, research and literature. Throughout my student teaching,
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further research and a thematic analysis of my own practices, I have discovered that effective
teaching does not have an end all be all formula.
Effective teaching requires an understanding of research and theory and equally as
important, an understanding of how my students learn best. This boils down to the necessity for
relationship building. In taking the time to know my students, their experiences, their needs for
support, etc I was able to work towards designing units and lessons that would best enhance their
learning experience. The data emphasizes how important this step is, because without knowing
my students well I wouldn’t be able to scaffold my instruction or integrate technology in a way
that best supported them. In a similar way, understanding my students' needs allowed me to
reflect honestly on the effectiveness of my instruction. The data showed that I was able to
understand why something wasn’t working and to know what I could do to improve that lesson
to be more successful for future student learning.
The data also showed how student engagement, learning and understanding exponentially
grows when lessons are scaffolded well and when beneficial technology is integrated. The data
showed that when a lesson was scaffolded students showed greater interest and ability in the
lesson. Additionally, as students engaged with appropriate and helpful technology they were able
to analyze texts at a deeper level and to participate in vigorous discussions.
Overall, the data and the nature of this project proved the necessity for a continued
education beyond my university studies. I leave this project with a goal of continuing to inform
my teaching practices through research and theory, collaboration and reflection.
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Limitations
One of the greatest limitations of this study was the inability to utilize student data. I
believe that student data is incredibly valuable for informing one's teaching practices. However, I
did find great value in the introspective nature of the thematic analysis. The limitation of this of
course is the natural biases that I bring to the data collection. Although I tried to differentiate
between what the data showed and what I thought the data was showing, the subjectivity of this
research proved to be a small limitation. Finally, a limitation was time. It took an entire quarter
of this year for me to get placed in a school. Therefore, my colleagues were able to participate in
an entire term of student teaching that I missed out on. The limitation with my situation is that I
had a smaller data set to pull from, so it was a bit harder to see changes in the data as the timeline
was so much shorter. In the future, I would like to continue working on conducting a thematic
analysis of my instruction. I think that as time continues and I put more teaching years under my
belt, I would be able to see how I maintain growth in learning as a teaching professional.

Summary
I conclude this project with a valuable understanding of effective teaching practices as
defined by classroom management, scaffolding and technology integration. I know where I need
the most improvement, and therefore where I can continue to further my research. I will work to
continue to center my teaching practices on relationship building as a foundation for instructional
planning. I will also focus on continuing to set goals with my teaching philosophy, research of
literature and thematic analysis in mind. Reminding myself that, “During the school year,
children generally spend more time interacting with their teachers than with their parents. What
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happens inside schools has a deep and lasting effect on the mind-sets that children develop
toward lifelong learning.” (Wolk, P59). This project has given me the opportunity to see the
incredible opportunity I will have as a teacher to support students towards reaching their goals. I
hope to continue to add to my practices for effective teaching, researching methods beyond the
categories I explored in this project.

BEST PRACTICES FOR EFFECTIVE TEACHING

67

WE, THE UNDERSIGNED MEMBERS OF THE GRADUATE FACULTY OF
WESTERN OREGON UNIVERSITY HAVE EXAMINED THE ENCLOSED
Action Research Project Title:
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
Graduate Student:____________________________________________________________
Candidate for the degree of : Master of Arts in Teaching: Initial Licensure
and hereby certify that in our opinion it is worthy of acceptance as partial fulfillment
of the requirements of this master’s degree.
Committee Chair:
Name:________________________________ Signature:____________________________
Date:________________________________
Committee Member:
Name:________________________________ Signature:____________________________
Date:________________________________
Dean of Graduate Studies and Research:
Name: Dr. Hillary Fouts
Signature:____________________________
Date:________________________________

Updated: June 14, 2021

BEST PRACTICES FOR EFFECTIVE TEACHING

68
SOURCES
Anderson, K. L. (2019). Explicit instruction for word solving: Scaffolding developing readers’
use of code-based and meaning-based strategies. Preventing School Failure, 63(2), 175–183.

Barbetta, P. M., & Spears-Bunton, L. A. (2007). Learning to Write: Technology for Students with
Disabilities in Secondary Inclusive Classrooms. English Journal, 96(4), 86–93.

Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative
research in psychology, 3(2), 77-101.

Conroy, M. A., Sutherland, K. S., Snyder, A., Al-Hendawi, M., & Vo, A. (2009). Creating a
Positive Classroom Atmosphere: Teachers’ Use of Effective Praise and Feedback. Beyond
Behavior, 18(2), 18–26.

Jones, S. R. (2012). Digital Access. Teaching Exceptional Children, 45(2), 16–23.
Mackiewicz, J., & Thompson, I. (2014). Instruction, Cognitive Scaffolding, and Motivational
Scaffolding in Writing Center Tutoring. Composition Studies, 42(1), 54–78.

Martin, L. D. (2021). Reconceptualizing Classroom Management in the Ensemble: Considering
Culture, Communication, and Community. Music Educators Journal, 70(1), 21–27. https://doiorg.ezproxy.wou.edu/10.1177/00274321211015180

BEST PRACTICES FOR EFFECTIVE TEACHING

69
MOON, A. L.; FRANCOM, G. M.; WOLD, C. M. Learning from Versus Learning with
Technology: Supporting Constructionist Reading Comprehension Learning with iPad
Applications. TechTrends: Linking Research & Practice to Improve Learning, [s. l.], v. 65, n. 1,
p. 79–89, 2021. DOI 10.1007/s11528-020-00532-1. Disponível em:

Muller, V. (2006). Film as Film: Using Movies to Help Students Visualize Literary Theory.
English Journal, 95(3), 32–38. https://doi-org.ezproxy.wou.edu/10.2307/30047041

Nguyen, M. H., & Williams, C. P. (2019). A preservice teacher’s learning of instructional
scaffolding in the EAL practicum. Australian Journal of Language & Literacy, 42(3), 156–166.

Nordmeyer, J., Boals, T., MacDonald, R., & Westerlund, R. (2021). What Does EQUITY Really
Mean for MULTILINGUAL LEARNERS? Scaffolding up the curriculum, rather than watering it
down, is key for English learners. Educational Leadership, 78(6), 60–65.

Parsons, Seth A., et al. “Broadening the View of Differentiated Instruction.” Phi Delta Kappan,
vol. 95, no. 1, 2013, pp. 38–42., https://doi.org/10.1177/003172171309500107.

Pentimonti, J., & Justice, L. (2010). Teachers’ Use of Scaffolding Strategies During Read Alouds
in the Preschool Classroom. Early Childhood Education Journal, 37(4), 241–248.

BEST PRACTICES FOR EFFECTIVE TEACHING

70
Pierce, K. M., & Gilles, C. (2021). Talking About Books: Scaffolding Deep Discussions.
Reading Teacher, 74(4), 385–393.

Russell, L., & Cuevas, J. (2014). Designing customizable reading modules for a high school
literature classroom. TechTrends: Linking Research & Practice to Improve Learning, 58(5), 70–
79.

Scanfeld, V., Davis, L., Weintraub, L., & Dotoli, V. (2018). The Power of COMMON
LANGUAGE: How a shift from rule following to habit development created a culture of high
expectations in one school. Educational Leadership, 76(1), 54–58.

Skiba, R., Ormiston, H., Martinez, S., & Cummings, J. (2016). Teaching the Social Curriculum:
Classroom Management as Behavioral Instruction. Theory Into Practice, 55(2), 120–128.

Slater, Eileen V., and Susan Main. “A Measure of Classroom Management: Validation of a PreService Teacher Self-Efficacy Scale.” Journal of Education for Teaching, vol. 46, no. 5, 2020,
pp. 616–630., https://doi.org/10.1080/02607476.2020.1770579.

Soto, C., Gutierrez de Blume, A. P., Rodríguez, M. F., Asún, R., Figueroa, M., & Serrano, M.
(2019). Impact of Bridging Strategy and Feeling of Knowing Judgments on Reading
Comprehension Using COMPRENDE: an Educational Technology. TechTrends: Linking
Research & Practice to Improve Learning, 63(5), 570–582.

BEST PRACTICES FOR EFFECTIVE TEACHING

71

Taylor, L. A. (2021). Scaffolding Literacy Learning Through Talk: Stance as a Pedagogical
Tool. Reading Teacher, 74(4), 375–383.

WANG, H., MANSOR, N. S., WANG, X., HOON, L., & DARMI, R. (2021). Application of
Flipped Classroom for English Education Based on Network Information Technology. Journal of
the Balkan Tribological Association, 27(2), 321–331.

Yassine, Jordan, et al. “Building Student-Teacher Relationships and Improving BehaviourManagement for Classroom Teachers.” Support for Learning, vol. 35, no. 3, 2020, pp. 389–407.,
https://doi.org/10.1111/1467-9604.12317.

